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T e a c h e r  E v a l u a t i o n  O v e r v i e w  
 

 

A Performance Evaluation Overview 
 

 

 

 

 
  

Track I:  Year 1,2,3,4 

Who: 

Non-tenured Staff 
Probationary Staff 
 
Four Years in Track I 
First year teachers new to district 
 
Two years in Track I 
Experienced teacher who have not 
previously taught in Michigan  
Michigan Tenured Teachers new to 
district 
 
One (+) years in Track I 
Experienced teachers in Assistance 
Track IV 
 
What: 
Minimum of two observations per year 
Mentor Assigned 
Pre/Post Observations 
 
Method: 
Frequent and ongoing administrator 
visits 
 
Support: 
Reflection on professional practice 
Annual Summative Evaluation, 
including student growth measures, 
leading to recommended Track at end 
of year. 
Evidence of improvement in 
competencies with Effective as a 
minimum standard 
 

 

Track II:  Off-Cycle 2/3 

Who: 

Tenured Staff who are demonstrating 
effective teaching competency 
 
What: 
Informal/Formal observation to assess 
goals 
Enhance professional growth 
Provide mechanism for feedback and 
support on professional issues 
Provide focus on strategic plan and 
School Improvement initiatives 
 
Method: 
Ongoing formal/informal discussion on 
teacher performance 
Development Plans and Goal Setting 
Feedback, conversation and reflection 
 
Support: 
Administrative support for Growth Plan 
and Goal Setting 
Annual Summative Evaluation 
including student growth measures 
 

 

Track IV:  Assistance 

Who: 

Teacher in need of guidance in specific 
area(s) of competencies 
 
Will be evaluated in Track I 
 
What: 
Evaluation model in Track I 
Mentor Assigned 
Pre/Post Observations 
Growth Plan defines clear needs and 
measures of success 
 
Method: 
Frequent and ongoing administrator 
visits focused on specific area in need 
of improvement 
 
Support: 
Reflection on professional practice 
Annual Summative Evaluation leading 
to recommended Track at end of year. 
 
Evidence of improvement in 
competencies with Effective as a 
minimum standard 
 

 

Track III:  On-Cycle 1/3 

Who: 

Tenured Staff who are on-cycle 1/3. 
 
What: 
Formal observation to assess goals 
Enhance professional growth 
Provide mechanism for feedback and 
support on professional issues 
Provide focus on strategic plan and 
School Improvement initiatives 
 
Method: 
Ongoing formal discussion on teacher 
performance. 
Development Plans and Goal Setting 
Feedback, conversation and reflection 
 
Support: 
Administrative support for Growth Plan 
and Goal Setting 
Annual Summative Evaluation 
including student growth measures 
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A Performance Evaluation Model 

Background 

Through the evaluation model, schools seek to create a culture in which all school-based personnel have a 
clear understanding of what defines excellence in their work, have opportunity for self-reflection as a way to 
ensure professional growth, are provided with constructive and data-based feedback about their performance, 
and receive support to increase their effectiveness.  This system is the culmination of the education reform 
legislation and extensive guidance and feedback from the local districts administration and staff. 

Among the changes in evaluation systems are the use of student achievement data to help assess and 
improve instructional performance. 

Why? 

This model provides a template of best practice that meets the requirements of the legislation allowing districts 
to incorporate already developed locally defined standards for teacher and administrator evaluations, as well 
as to design improvements to their current performance evaluation process.  The education reform specifically 
requires districts to evaluate district administrators and teachers using an evaluation system that is: 

• Rigorous, transparent and fair 
• Includes multiple rating categories 
• Uses student growth data that is determined by multiple measures of student learning 

 
The model addresses these requirements while connecting to district practices,  school mandates – school 
improvement plans, professional development and teacher development goals. 

Supporting growth 

The primary purpose of this system is to help increase teacher effectiveness so that, as a system, we can 
increase student learning. Three important ways this is done: 

Clear Expectations — First and foremost, clear performance expectations are evident using rubrics for each 
of the components.  We wanted to ensure that performance expectations were transparent.  

Clear Feedback — We also wanted you to have clear feedback about performance. Towards that end, the 
system plans for assessment rubrics with targeted indicators for increased growth at all levels.  The 
components should include conferences and reflection as part of observation. Finally the evaluation tool should 
provide immediate feedback so that teachers are able to review their ratings with written feedback about their 
performance. 

Clear Growth Plans — We felt it was important for all school personnel at all levels of experience and 
expertise to receive guidance on how to increase their effectiveness. 
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Definitions 

For purposes of this evaluation process, the following terms are defined below: 

1. Data–Factual information used as the basis for reasoning, discussion, or planning. 

2. Evaluator–The person responsible for overseeing and completing the teacher evaluation process. This is 
usually the school principal, but it may be someone who is designated by the principal to assume these 
responsibilities. 

3. Evidence– A product resulting from a teacher’s work. Artifacts are natural by-products of a teacher’s work 
and are not created for the purpose of satisfying evaluation requirements. Teachers may use them as 
exemplars of their work. 

4. Formal Evaluation Process–The process of evaluating a teacher in Track I and III using the following 
essential components: 

a. Training – Before participating in the evaluation process, all teachers, principals and peer evaluators 
must complete training on the evaluation process. 

b. Orientation–Within two weeks of a teacher’s first day of work in any school year, the principal will 
provide the teacher with a copy of or directions for obtaining access to a copy of the Teacher 
Evaluation 

c. Pre-Observation Conference–Before the first formal observation, the principal shall meet with the 
teacher to discuss the evaluation, growth plan, and IDGP if applicable, lesson(s) to be observed. The 
teacher will provide the principal with a written description of the lesson(s). The goal of this conference 
is to prepare the principal for the observation.  

d. Observations: 

1. Formal Observation–A formal observation shall be at least ____________ minutes. 

2. Informal Observation–An informal observation may take place as an evaluator visits 
classrooms, helps a student, or “drops in” on the teacher’s classroom. 

3.  Teacher Self-Assessment-Teacher completes a self-reflection using the summative 
evaluation and rating form on their performance using the rubric. 

4. Post-Observation Reflection–During the post-observation reflection, the principal and teacher 
shall discuss and document reflections of the teacher’s performance during the observed 
lesson. 

e. Summative Evaluation and Rating Form–The conference between the principal and teacher to 
discuss the pre-conference, IDGP, most recent professional growth plan, components of the teacher 
evaluation process, classroom observations, artifacts/sources submitted or collected during the 
evaluation process.   

f. Development Plan and Goal Setting –Every teacher will use a Development Plan to identify goals and 
strategies to improve performance.   The plan will include professional development opportunities. 
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5. Development Plan/ Goal Setting – A plan developed by a principal, with input from the teacher, for the 
purpose of articulating specific actions and outcomes needed in order to improve the teacher’s performance.  

6.  Lesson/ Unit Plans–Teacher’s daily plans that demonstrate integration of curriculum standards. 

7.  Professional Development–Staff development, based on research, data, practice and reflection that 
focuses on deepening knowledge and pedagogical skills in a collegial and collaborative environment. 

8.  Probationary Teachers–Teachers who are in the first four years of teaching and who hold a Provision 
Michigan Teaching Certificate, also, new teachers who are in their first two years in the district. 

9.  Student Achievement Data–Student achievement/testing data.  National, State or Local data can be used.  
Kent County Student Growth Measurement Dashboard can be used to identify district focus. 

10.  School Improvement Plan–A plan that includes strategies for improving student performance, how and 
when improvements will be implemented.  Teachers should be able to demonstrate their participation in the 
development of the plan and/or their active support of the plan. 

11. Individual Development/Growth Plan – developed by the principal in consultation with the teacher  

12. Performance Rating Scale–The following rating scale will be used for determining the teacher’s 
performance level. 

Ineffective:  Teacher did not demonstrate competence on standards of performance. 

Needs Improvement: Teacher demonstrated some competence on standard(s) of performance. 

Effective (Met Expectations): Teacher demonstrated competence on standard(s) of performance. 

Highly Effective (Exceeded Expectations): Teacher consistently exceeded expectations on standard(s) of 
performance. 

13. Performance Competency–The sub-categories of performance embedded within the performance 
standard. 

14. Performance Descriptors–Rubric that outlines the specific performance responsibilities embedded within 
the components of each performance component. 

15. Performance Domain–Areas of teaching responsibilities.  The framework provides for: Classroom 
Environment, Teacher Instruction, Professional Responsibility, and Instructional Effectiveness (student 
achievement data). 

 

 

 

 



  
 

 
 Page 4 

Teacher Evaluation Process 

The intended purpose of the Teacher Evaluation Process is to assess the teacher’s performance in relation to 
district standards, student achievement and to design a plan for professional growth. The principal or a 
designee will conduct the evaluation process in which the teacher will actively participate through the use of 
conferences, reflection, presentation of evidence/artifacts, and classroom demonstration(s). 

The Teacher Evaluation Process may include the following: 

Training 

Before participating in the evaluation process, all teachers, principals and other evaluators must complete 
training on the evaluation process. 

Orientation 

The principal will provide the teacher with a copy of or directions for obtaining access to a copy of: 

The Rubric for Evaluating  

A schedule for completing all the components of the evaluation process 

(Copies may be provided by electronic means) 

Pre-Observation Conference 

Before the first formal observation, the principal shall meet with the teacher to discuss the teacher’s most 
recent professional growth plan, and the lesson(s) to be observed. The teacher will provide the principal with a 
written description of the lesson(s). The goal of this conference is to prepare the principal for the observation. 

Observations 

A formal observation shall last at least _____________ minutes 

Probationary Teachers:  Track I 

The principal shall conduct at least two formal observations, at least 60 days apart, of all probationary 
teachers.  All Probationary Teachers are in Track I. 

Tenured Teachers:  Track II and III 

Tenured teachers shall be evaluated annually. 

Track II:  The administrator shall evaluate tenured staff who have proven effectiveness in Track III based on 
progress towards goals which may or may not include observations.  Teacher’s performance will be evaluated 
in relationship to development and goal setting plan on focused areas including student achievement and 
growth. 

Track III:  During the year in which a teacher participates in the summative evaluation, the principal shall 
conduct at least two observations.   
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Post-Observation Reflection 

The principal shall conduct a post-observation reflection no later than _________school days after each formal 
observation. During the post-observation reflection, the principal and teacher shall discuss and document on 
the rubric the strengths and weaknesses of the teacher’s performance during the observed lesson. 

 

Summary Evaluation Conference and Scoring the Teacher Summary Rating Form 

Prior to the end of the school year and in accordance with LEA timelines, the principal shall conduct a 
summary evaluation conference with the teacher. During the conference, the principal and teacher shall 
discuss the teacher’s professional growth plan, the components of the teacher evaluation process completed 
during the year, classroom observations, artifacts submitted or collected during the evaluation process and 
other evidence of the teacher’s performance on the rubric. 

At the conclusion of the Teacher Evaluation Process, the principal shall: 

A. Give a performance level rating for selected element in the rubric; 

B. Make a written comment on any Element marked less than” Effective”; 

C. Give an overall rating of each Competency in the rubric; 

D. Provide the teacher with the opportunity to add comments; 

E. Review the completed Teacher Summative Rating Form with the teacher; and 

F. Secure the teacher’s signature  

G.  Identify a Development and Goal Setting Plan or Individual Development and Growth Plan, 
including professional development opportunities 

Individual Development Growth Plans 

All probationary teachers, in year two and beyond, and all teachers with ineffective or needs improvement 
performance shall have developed an Individual Development Plan to improve specifically identified 
components.  Administrators will develop IDP in consultation with the teacher. 

Development and Goal Setting Plan 

A teacher shall be placed on a Development and Goal Setting Plan annually 

Assistance Model:  Track IV 

A Individual Development Growth Plan will plan will provide efforts to support and guide the teacher to meet 
the expectations in the evaluation model.  The Track IV Assistance Model is intended to provide the best 
possible likelihood for professional improvement.  All teachers in the Track IV model will be evaluated on a 
Track I schedule including an Individual Development Growth Plan, at least two formal observations, and a 
summative evaluation.  
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TEACHER INDIVIDUAL DEVELOPMENT AND GROWTH PLAN  
 

Name of Teacher:  

Assignment:  
Plan Year:  
Last Observation:  
                                                     
One-Year Individualized Development Plan (IDGP): 
 
 Track I:                       Year 2 
                                      Year 3 
                                      Year 4 

Track IV:                      Assistance 

 
Focus Area Goal(s) 
DOMAIN TITLE 
AND NUMBER 

STANDARD TITLE AND 
NUMBERS COMPETENCY TITLE AND NUMBERS 

Example:  I. Teacher 
Instruction 

II.B  Creating an Environment of 
Respect and Rapport II.B.2  Student Interaction 

   
   
   
 
 

Goal #1: 
 
Domain/Standard/Competency: 
 
 
Why did you choose to enhance your growth in this area? 
 
 
Describe Action you plan to take to accomplish this professional growth? 
 
 
Plan to Monitor Goal Attainment: 
 
 
Evidence of Goal Attainment/Student Outcomes: 
 
 
Administrative Support: What support will you need administratively to help you achieve your goals? 
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Goal #2: 
 
Domain/Standard/Competency: 
 
 
Why did you choose to enhance your growth in this area? 
 
 
Describe Action you plan to take to accomplish this professional growth? 
 
 
Plan to Monitor Goal Attainment:  
 
 
Evidence of Goal Attainment/ Student Outcomes: 
 
 
Administrative Support: What support will you need administratively to help you achieve your goals? 
 
 
 
 

Goal #3: 
 
Domain/Standard/Competency: 
 
 
Why did you choose to enhance your growth in this area? 
 
 
Describe Action you plan to take to accomplish this professional growth? 
 
 
Plan to Monitor Goal Attainment: 
 
 
Evidence of Goal Attainment/ Student Outcomes: 
 
 
Administrative Support: What support will you need administratively to help you achieve your goals? 
 
 
 
 
________________________ ___________________________  _________________ ________ 
Teacher’s Signature*  Administrator’s Signature  Observer (if present) Date 

 
 
 

The district has sought my input in the development of this IDG. I understand that if there are items not included in this plan that I think should be 
included, I can submit those in writing within thirty (30) days of the date of this IDGP. 
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TEACHER DEVELOPMENT PLAN AND GOAL SETTING 
 

Name of Teacher:  

Assignment:  
Plan Year:  

 
                                                     
Development Plans (DP): 
 
 
Track II:  Tenured Off-Cycle 2/3      
Track III:  Tenured On-Cycle 1/3     

 

  
Focus Area Goal(s) 
DOMAIN TITLE 
AND NUMBER 

STANDARD TITLE AND 
NUMBERS COMPETENCY TITLE AND NUMBERS 

Example:  I. Teacher 
Instruction 

II.B  Creating an Environment of 
Respect and Rapport II.B.2  Student Interaction 

   
   
   
 

Goal and Attainment Strategies 
 
 
 
Plan to Monitor Goal Attainment  
 
 
 
Evidence of Goal Attainment 
 
 
 
 
Administrative Support: What support will you need administratively to help you achieve your goals? 
 
 
 
 
 
 
 
________________________ ___________________________  _________________ ________ 
Teacher’s Signature  Administrator’s Signature  Observer (if present) Date 
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PRE-OBSERVATION CONFERENCE 
 

Name of Teacher:  
School:  
Grade Level/Subject(s):  
Name of Observer:  
Date of Pre-Observation Conference:  
Date of Scheduled Classroom Observation:  
Learning Outcomes:   

 
Which specific competencies within the standard would you like the evaluator to pay special attention to during the lesson? 
 

Standard Focus:    Competency:___________  Competency:____________ 
 
Interview Protocol for a Pre-observation (Planning) Conference 
 
Questions for discussion: 

 
1. To which part of your curriculum does this lesson relate? 
 
 
 
 
 
 
2. How does this learning "fit” in the sequence of learning for this class? 

 
 

 
 

 
 

3. Briefly describe the students in this class, including those with special needs. 
 
 

 
 

 
 

4.  What do you want the students to understand? 
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5.  How will you engage the students in the learning?  What will you do?  What will the students do?  Will the students work in  
groups, or individually, or as a large group? Provide any worksheets or other materials the students will be using.  

 
 
 
 

 
 

 
6. How will you differentiate instruction for different individuals or groups of students in the class?  

 
 
 
 
 
 
 
 

7. How and when will you know whether the students have learned what you intend?  
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POST-OBSERVATION CONFERENCE 
 

Reflection Questions 
(Required as part of the post-observation conference) 

 
The teacher is required to complete this form and turn it in to the appropriate administrator prior to post-observation completion. 

 
Name of Teacher:  
School:  
Date of Classroom Observation:  
Date of Scheduled Post-Observation Conference:  

 
1. In general, how successful was the lesson?  Did the students learn what you intended for them to learn? How do you 

know?  
 
 
 
 
 

2. If you were able to bring samples of student work, what do those samples reveal about those students’ levels of 
engagement and understanding?   

 
 
 

 
3. Comment on your classroom procedures, student conduct, and your use of physical space.  To what extent did these 

contribute to student learning?  
 

 
 

 
4. Did you depart from your plan?  If so, how, and why?  
 
 

 
 

 
5. Comment on different aspects of your instructional delivery (e.g., activities, grouping of students, materials and resources.)  

To what extent were they effective?  
 
 
 
 
 

6. If you had a chance to teach this lesson again to the same group of students, what would you do differently, from 
planning through execution?  

 



Competency Ineffective Needs Improvement Effective Highly Effective

I.A.1
Knowledge of Age 

Group Characteristics

The teacher displays minimal knowledge of 
developmental characteristics of age group.

The teacher displays knowledge of developmental 
characteristics of age group.

The teacher displays understanding of typical 
developmental characteristics of age group as well 

as exceptions to general patterns.

The teacher displays thorough knowledge of typical 
developmental characteristics of age group, 

exceptions to the patterns, and the extent to which 
each student follows the patterns.

I.A.2
Knowledge of Students’ 
Interest and Knowledge

The teacher displays little knowledge of students’ 
interest or background and does not indicate that 

such knowledge is valuable.

The teacher recognizes the value of understanding 
students’ interests or background but displays this 

knowledge only for the class as a whole.

The teacher displays knowledge of interests and 
background and recognizes the value of this 

knowledge.

The teacher displays and utilizes knowledge of the 
interests and background of each student and 

recognizes the value of this knowledge.

I.A.3
Knowledge of Students’ 
Approaches to Learning

The teacher is not aware of, or does not respond to, 
students’ individual learning preferences and styles

The teacher displays some understanding of 
students’ individual learning preferences and styles 
and occasionally considers them when planning for 

instruction.

The teacher knows students’ individual learning 
preferences and styles and considers them when 

planning for instruction.

The teacher knows students’ individual learning 
preferences and styles, considers them when 
planning for instruction, and helps students 

understand their personal approaches to learning.

Competency Ineffective Needs Improvement Effective Highly Effective

I.B.1
Management of 

Instructional Groups

Student groups not working with the teacher are not 
productively engaged in learning.

Tasks for group work are partially organized, 
resulting in off-task behavior when teacher is 

involved with one group.

Tasks for group work are organized, and groups 
are managed so most students are engaged at all 

times.

Groups working independently are productively 
engaged at all times, with students assuming 

responsibility for productivity.

I.B.2
Management of 

Materials,  Supplies 
and Time

Materials are handled inefficiently, resulting in loss 
of instructional time.  Much time is lost during 

transition.

Routines for handling materials and supplies 
function moderately well.  Transitions are sometimes 
inefficient, resulting in some loss of instructional time.

Routines for handling transitions, materials and 
supplies occur smoothly, with little loss of 

instructional time.

Routines for handling transitions, materials and 
supplies are seamless, with students assuming some 

responsibility for efficient operation.

Competency Ineffective Needs Improvement Effective Highly Effective

I.C.1
Expectations for 
Student Behavior

No standards of conduct appear to have been 
established, or students are confused as to what the 

standards are.

Standards of conduct appear to have been 
established for some situations, and some students 

seem to understand them.

Standards of conduct have been established and 
are clear to students.

Standards of conduct have been established for 
situations and are followed by students and appear 
to have been developed with student participation.

I.C.2
Monitoring of Student 

Behavior

Student behavior is not monitored, and teacher is 
unaware of what students are doing.

The teacher is generally aware of student behavior, 
but may miss the activities of some students.

The teacher is alert to student behavior at all times. Monitoring by teacher is subtle and preventive.  
Students monitor their own and their peers 

behavior, correcting one another respectfully.

I.C.3
Response to Student  
off-task behavior

The teacher does not respond to off-task behavior, 
or the response is inconsistent, overly repressive, or 

does not respect the student’s dignity.

The teacher attempts to respond to student off-task 
behavior but with uneven results.

The teacher’s response to off-task behavior is 
appropriate and successful and respects the 

student’s dignity.

The teacher’s response to off-task behavior is highly 
effective and sensitive to student’s individual needs.

I. Classroom Environment
A. Demonstrating Knowledge of Students

B. Managing Classroom Procedures

C. Managing Student Behavior



Competency Ineffective Needs Improvement Effective Highly Effective

II.A.I
Importance of the 

Content

The teacher or students convey a negative attitude 
toward the content, suggesting that the content is 

not important or is mandated by others.

The teacher communicates importance of the work 
but with little conviction and only minimal apparent 

buy-in by the students.

The teacher conveys genuine enthusiasm for the 
subject, and students demonstrate consistent 

commitment to its value.

The teacher and students demonstrate through their 
active participation, curiosity, and attention to 
detail that they value the contents’ importance.

II.A.2 Student Pride in Work

Students demonstrate little or no pride in their work.  
They seem to be motivated by the desire to 

complete a task rather than do high-quality work.

Students minimally accept the responsibility to do 
good work but invest little of their energy in the 

quality of the work.

Students accept teacher insistence on work of high 
quality and demonstrate pride in that work.

Students take obvious pride in their work and 
initiate improvements in it.

II.A.3
Expectations for 

Learning and 
Achievement

Instructional goals and activities, interactions, and 
the classroom environment convey only modest 

expectations for student achievement.  Little or no 
student engagement is evident.

Instructional goals and activities, interactions, and 
the classroom environment convey inconsistent 
expectations for student achievement.  Some 

student engagement is evident.

Instructional goals and activities, interactions, and 
the classroom environment convey high expectations 

for student achievement. Frequent student 
engagement is evident.

Both students and the teacher establish and 
maintain high expectations for the learning of all 
students, as evidenced by the quality of learning 

activities, interactions, and the classroom 
environment. Consistent student engagement is 

evident.

II.A.4
Differentiation for 
Individual Student 

Achievement

The teacher rarely conveys high expectations for 
each student commensurate with the student’s 

learning strengths and/or does not believe that all 
students can learn.

The teacher occasionally conveys high expectations 
for groups of students and occasionally 

differentiates curriculum and instruction to ensure 
the success of all students.

The teacher conveys high expectations for students 
and frequently uses effective strategies and 
techniques for differentiating curriculum and 

instruction based on student needs.

The teacher consistantly demonstrates a belief that 
all children can learn and conveys high 

expectations for each student, consistently utilizing 
diverse and effective strategies and techniques for 
differentiating curriculum and instruction based on 

student needs.

II. Teacher Instruction
A. Holding High Expectations for All Learners



Competency Ineffective Needs Improvement Effective Highly Effective

II.B.1
Teacher Interaction with 

Students

The teacher’s interaction with at least some students 
is negative, demeaning, sarcastic, or inappropriate 

to the age or culture of the students.  Students 
exhibit disrespect for the teacher.

Teacher-student interactions are generally 
appropriate, but may reflect occasional 

inconsistencies, favoritism, or disregard for students’ 
cultures.  Students exhibit only minimal respect for 

the teacher.

Teacher-student interactions are mutually respectful. 
Such interactions are appropriate to developmental 
and cultural norms.  Students exhibit role respect for 

the teacher.

The teacher demonstrates genuine caring and 
respect for individual students. Students exhibit 
personal as well as role respect for the teacher.

II.B.2 Student Interactions

Students do not demonstrate negative behavior 
toward one another.

Not applicable Students demonstrate respect for one another as 
individuals and as students.

Not applicable

Competency Ineffective Needs Improvement Effective Highly Effective

II.C.1
Unit Alignment to 

Curriculum

Unit goals are only loosely based on the district 
standards and benchmarks.  The course of study 

leaves out many of the district curriculum 
requirements.

Unit goals are occasionally taken from the district 
standards and benchmarks.  The course of study 

includes many of the district curriculum requirements, 
but not all.

The majority of unit goals are taken from the district 
standards and benchmarks.  The course of study 
includes most course requirements as stated in the 

district curriculum.

All unit goals are taken from the district standards 
and benchmarks.  The course of study includes all 

course requirements as stated in the district 
curriculum.

II.C.2
Lesson Clarity and 

Communication

Lesson goals are either not shared with student or 
are not clear, and/or students are not told how 

goal attainment will be measured.

Lesson goals are not clear to students, and/or they 
are not told how goal attainment will be measured.

Lesson goals are clearly communicated to students, 
and students are told how goal attainment will be 

measured.

Lesson goals are clearly communicated and made 
relevant to students, and it is clear to students how 

goal attainment will be measured.

B. Creating an Environment of Respect and Rapport

C. Alignment to Curriculum



Competency Ineffective Needs Improvement Effective Highly Effective

II.D.1 Learning Activities

Learning activities are not suitable to students or 
instructional goals.  They do not follow an 

organized progression and do not reflect recent 
professional research.

Only some of the learning activities are suitable to 
students or instructional goals.  Progression of 
activities in the unit is uneven, and only some 
activities reflect recent professional research.

Most of the learning activities are suitable to 
students and instructional goals.  Progression of 

activities in the unit is fairly even, and most activities 
reflect recent professional research.

Learning activities are highly relevant to students 
and instructional goals.  They progress coherently, 
producing a unified whole and reflecting recent 

professional research.

II.D.2
Instructional Materials 

and Resources

Materials and resources do not support the 
instructional goals or engage students in meaningful 

learning.

Some of the materials and resources support the 
instructional goals and some engage students in 

meaningful learning.

All materials and resources support the instructional 
goals, and most engage students in meaningful 

learning.

All materials and resources support the instructional 
goals and engage students in meaningful learning.  

II.D.3 Instructional Groups

Instructional groups do not support the instructional 
goals and offer no variety.

Instructional groups are inconsistent in suitability to 
the instructional goals and offer minimal variety.

Instructional groups are varied, as appropriate to 
the different instructional goals.

Instructional groups are varied, as appropriate to 
the different instructional goals.  There is evidence 
of planning for student choice in selecting different 

patterns of instructional groups.

II.D.4
Lesson and Unit 

Structure

The lesson or unit has no clearly defined structure or 
the structure is chaotic.  Time allocations are 

unrealistic.

The lesson or unit has a recognizable structure, 
although the structure is not uniformly maintained 
throughout.  Most time allocations are reasonable.

The lesson or unit has a clearly defined structure 
that activities are organized around.  Time 

allocations are reasonable.

The lesson or unit structure is clear and allows for 
different pathways according to student needs.

II.D.5
Use of Technology in 

Learning Activities

The teacher does not consistently integrate 
technology into the learning process and is 

unfamiliar with the variety of technology integration 
methods available.

The teacher seldom integrates technology into the 
learning process.

The teacher often integrates technology into the 
learning process and participates in online activities 

as required by the curriculum.

The teacher’s use of technology in the learning 
process is research-based and shows deep 

knowledge of technology applications that enhance 
or accelerate student use learning.

Competency Ineffective Needs Improvement Effective Highly Effective

II.E.1
Student Participation 

and Discussion 
Techniques

Interaction between teacher and students is 
predominantly recitation style, with teacher 

mediating all questions and answers.

The teacher makes some attempt to engage 
students in discussion, with uneven results.

Classroom interactions represent discussions with 
teacher stepping in when appropriate.

Students assume considerable responsibility for the 
success of the discussion, initiating topics and making 

unsolicited contributions.

II.E.2 Quality of Questions

The teacher's question are vitually all of poor 
quality.

The teacher's questions are a combination of low 
and high quality.  Only some invite response.

Most of the teacher's questions are of high quality.  
Adequate time is available for student's to respond.

The teacher's questions are of uniformly high quality 
with adequate time for students to respond.  

Student fomulate many questions.

D. Designing Coherent Instruction

E. Using Questioning and Discussion Techniques 



Competency Ineffective Needs Improvement Effective Highly Effective

II.F.1
Thinking and Learning 

Strategies

The teacher demonstrates limited knowledge of how 
to apply thinking and learning processes and 

strategies, and/or does not model or teach them, 
and/or does not require students to use them.  
Lower level thinking and learning processes 

characterize classroom instruction and assignments.

The teacher occassionally models thinking and 
learning processes and strategies, and/or does not 
help students apply these thinking processes and 

strategies.  

The teacher frequently models a wide range of 
thinking and learning processes and strategies, and 

often helps students apply higher-level thinking 
processes and strategies.  

The teacher consistently and effectively models a 
wide range of thinking and learning processes and 
strategies, and consistently requires that students 

apply these thinking processes and strategies.  The 
use of higher-level thinking and learning strategies 

are the classroom norm.

Competency Ineffective Needs Improvement Effective Highly Effective

II.G.1
Representation of 

Content

Representation of content is inappropriate and 
unclear or uses poor examples and analogies.

Representation of content is inconsistent in quality.  
Some is done skillfully, with good examples; other 

portions are difficult to follow.

Representation of content is appropriate and links 
well with students’ knowledge and experience.

Representation of content is highly appropriate and 
links well with students’ knowledge and experience.  

II.G.2
Activities and 
Assignments

Activities and assignments are inappropriate for 
students in terms of their age or backgrounds.  

Students are not mentally engaged.

Some activities and assignments are appropriate to 
students and engage them mentally, but others do 

not.

Most activities and assignments are appropriate to 
students.  Almost all students are cognitively 

engaged in them.

All students are cognitively engaged in the activities 
and assignments in their exploration of content.  
When appropriate, students initiate or adapt 

activities and projects to enhance understanding.

II.G.3 Structure and Pacing

The lesson has no clearly defined structure, or the 
pacing of the lesson is too slow or rushed, or both.

The lesson has a recognizable structure, although it 
is not uniformly maintained throughout the lesson.  

Pacing of the lesson is inconsistent.

The lesson has a clearly defined structure around 
which the activities are organized.  Pacing of the 

lesson is generally consistent.

The lesson structure is highly coherent, allowing for 
reflection and closure as appropriate.  Pacing of 

the lesson is appropriate for all students.

F. Modeling Thinking and Learning Strategies and Processes

G. Engaging Students in Learning



Competency Ineffective Needs Improvement Effective Highly Effective

II.H.1
Assessment Alignment to 

Curriculum

The content of and methods used to assess student 
learning lack congruence with curriculum.

The content of and methods used to assess student 
learning are loosely aligned to curriculum.

The content of and methods used to assess student 
learning are aligned to curriculum.

The content of and methods used to assess student 
learning are aligned to curriculum and are 
differentiated according to student needs.

II.H.2
Communication of 

Criteria and Standards

Assessment criteria and standards are not 
developed and/or have not been shared with 

students.

Assessment criteria and standards have been 
developed, but they are either not clear or have 

not been clearly communicated to students.

Assessment criteria and standards are clear and 
have been clearly communicated to students.

Assessment criteria and standards are clear and 
have been clearly communicated to students, and 

often allow for student input.

II.H.3
Use in Planning Future 

Instruction

The assessment results affect planning only 
minimally.

The teacher uses assessment results to plan for the 
class as a whole.

The teacher uses assessment results to plan for 
individuals and groups of students.

The teacher uses assessment results to plan for 
individuals and groups of students, and allows 

students to participate in planning the next steps.

Competency Ineffective Needs Improvement Effective Highly Effective

II.I.1
Knowledge of Content 

Related Pedagogy

The teacher displays little understanding of 
pedagogical issues involved in student learning of 

the content.

The teacher displays Needs Improvement 
pedagogical knowledge but appears unwilling to 

try promising new practices.

The teacher frequently tries new pedagogical 
practices when suggested.

The teacher’s pedagogical practices reflect current 
research and s/he is continually looking for the most 

effective teaching methodology.

II.I.2 Knowledge of Content

The teacher makes content errors or does not 
correct content errors students make.

The teacher displays Needs Improvement content 
knowledge but cannot articulate connections with 

other parts of the discipline or with other disciplines.

The teacher displays solid content knowledge and 
makes connections with other parts of the discipline 

and other disciplines.

The teacher displays extensive content knowledge, 
makes connections with the discipline and other 

disciplines, and continually seeks to deepen his/her 
content knowledge.

II.I.3
Knowledge of 
Prerequisite 
Relationships

The teacher displays little understanding of 
prerequisite knowledge important for student 

learning of the content.

The teacher indicates some awareness of 
prerequisite learning, although such knowledge may 

be incomplete or inaccurate.

The teacher’s plans and practices reflect 
understanding of prerequisite relationships among 

topics and concepts.

The teacher actively builds on knowledge of 
prerequisite relationships when describing 
instruction or seeking causes for student 

misunderstanding.

I. Demonstrating Content Knowledge and Pedagogical Skill

H. Designing and Communicating Assessment Standards and Criteria



Competency Ineffective Needs Improvement Effective Highly Effective

III.A.1
Relationships with 

Colleagues

The teacher’s relationships with colleagues are 
negative or self-serving.

The teacher maintains cordial relationships with 
colleagues to fulfill the duties that the school or 

district requires.

Support and cooperation characterize relationships 
with colleagues.

Support and cooperation characterize relationships 
with colleagues.  Teacher takes initiative and is 

viewed as a leader among the faculty.

III.A.2
Participation in School 
and District Projects

The teacher avoids becoming involved in school and 
district.

Not applicable The teacher volunteers to participate in school and 
district projects, making a substantial contribution.

Not applicable

Competency Ineffective Needs Improvement Effective Highly Effective

III.B.1

Quality:  Accurate, 
Substantive, 

Constructive, and 
Specific

Feedback is not timely, not provided or is of 
uniformly poor quality.

Feedback is inconsistent in quality and timeliness.  
Some elements of high quality are present – others 

are not.

Feedback is frequently high quality and timely. Feedback is of consistently high quality, timely and 
provisions are made for students to use feedback in 

their learning.

Competency Ineffective Needs Improvement Effective Highly Effective

III.C.1
Information About 

Instructional Program

The teacher provides little information about the 
instructional program to families.

The teacher particpates in the school's activities for 
parent communication but offers little additional 

information.

The teacher frequently provides information to 
parents about the instructional program.

The teacher consistently provides information to 
parents about the instructional program and helps 

students participate in communicating course content 
and goals to their parents.

III.C.2
Information About 
Individual Students

The teacher provides minimal information to parents 
and does not respond or responds insensitively to 

parent concerns about students.

The teacher occassionally adheres to the school’s 
required procedures for communicating to parents. 

Responses to parent concerns are minimal.

The teacher frequently  communicates with parents 
about students’ progress and is available as 

needed to respond to parent concerns.

The teacher provides information to parents 
consistently on both positive and negative aspects 

of student progress.  Response to parent concerns is 
handled with great sensitivity.

III.C.3

Communication with 
and Engagement of 

Families in the 
Instructional Program

The teacher makes no attempt to engage families in 
the instructional program and seldom works with 
families to develop interventions that will solve 

problems or challenges related to student learning, 
behavior, or progress, and/or is ineffective in doing 

so.

The teacher makes modest and inconsistently 
successful attempts to engage families in the 

instructional program. The teacher occassionally 
works with families to parents to develop 

interventions that will solve problems or challenges 
related to student learning, behavior and progress.

The teacher’s efforts to engage families in the 
instructional program are frequent and successful.  

The teacher usually works well with families to 
develop interventions that will solve problems or 
challenges related to student learning, behavior, 

and progress.

The teacher’s efforts to engage families in the 
instructional program are frequent and successful.  
Students contribute ideas for projects that will be 

enhanced by family participation.  

III. Professional Responsibilities
A. Contributing to the School and District

B. Providing Feedback to Students     

C. Communicating with Families



Competency Ineffective Needs Improvement Effective Highly Effective

III.D.1
Use of Technology 

Communication 
Resources

The teacher exhibits limited use of district resources 
to enhance productivity and professional practice.

The teacher occasionally uses district technology 
resources to communicate with staff and parents, 
and occasionally applies technology to increase 
productivity and support professional practice.

The teacher frequently utilizes functions of district 
technology resources to communicate with staff and 

parents and uses technology tools to develop 
professional, instructional, and communicative 

materials.

The teacher demonstrates expertise in using 
advanced functions of district technology resources 

to communicate with staff and parents and to 
develop professional, instructional, and 

communicative materials.

Competency Ineffective Needs Improvement Effective Highly Effective

III.E.1 Service to Students

When a student has difficulty learning, the teacher 
either gives up or blames the student or the 
environment for the students’ lack of success.

The teacher accepts responsibility for the success of 
all students but has only a limited repertoire of 

instructional strategies to use.

The teacher persists in seeking approaches for 
students who have difficulty learning, assessing a 

moderate repertoire of strategies.

The teacher persists in seeking effective approaches 
for students who need help, using an extensive 

repertoire of strategies and soliciting additional 
resources from the school.

III.E.2 Decision Making

The teacher makes decisions based on self-serving 
interests.

The teacher’s decisions are based on limited though 
genuinely professional considerations.

The teacher maintains an open mind and 
participates in team or departmental decision-

making.

The teacher takes a leadership role in team or 
departmental decision-making and helps ensure 

that such decisions are based on the highest 
professional standards.

Competency Ineffective Needs Improvement Effective Highly Effective

III.F.1
Professional 
Appearance

The teacher does not dress appropriately for 
teaching situation in accordance with professional 

district standards.

Not applicable The teacher’s attire reflects professional pride and 
demonstrates respect of self and students.

Not applicable

III.F.2 Reliability & Punctuality
The teacher is not reliable and/or punctual. Not applicable The teacher is reliable and punctual. Not applicable

III.F.3 Professional Language
The teacher uses insensitive and inappropriate 

language.
Not applicable The teacher uses language sensitively and 

appropriately.
Not applicable

III.F.4
Professional Use of 

Technology

The teacher does not demonstrate knowledge of 
ethical and legal issues concerning the use of 

technology; does not adhere to copyright laws and 
guidelines defined by the district; and/or does not 
personally abide by the district’s Acceptable Use 

Agreement (AUA)or establish classroom policies and 
procedures in the classroom.

Not applicable The teacher demonstrates knowledge of ethical and 
legal issues concerning the use of technology; 

establishes classroom policies and procedures that 
ensure compliance with AUA, copyright law, 

security, privacy, and student online protection; and 
models ethical practices.

Not applicable

E. Stewardship

D. Utilizing Technology to Communicate

F. Behaving Professionally  



Competency Ineffective Needs Improvement Effective Highly Effective

III.G.1
Use of Data to Evaluate 

Effectiveness of 
Instruction

Assessment is focused on student achievement with 
limited connections made to the effectiveness of the 

teaching techniques employed.

Assessment results are loosely interpreted as the 
result of the relationship between student successes 

and instructional practices.

A variety of assessment results are used to evaluate 
the effectiveness of teaching strategies and 

behaviors on student progress.

Both formative and summative assessments are used 
to evaluate the effectiveness of teaching behaviors 

on student progress and serve as a basis for 
experimenting with, reflecting on, and revising 

practice.

III.G.2
Improving Instruction in 

Response to Data

The teacher does not change teaching strategies in 
response to student data.

The teacher makes few attempts to improve 
teaching strategies in response to student data.

The teacher is successful in adjusting instruction in 
response to student data.

Drawing on an extensive repertoire of skills, the 
teacher offers specific alternative actions, complete 
with probable successes of different approaches.

III.G.3
Response to Student 

Questions

The teacher ignores or brushes aside students’ 
questions or interests.

The teacher attempts to accommodate students’ 
questions or interests.  The effects on the coherence 

of a lesson are uneven.

The teacher successfully accommodates students’ 
questions or interests.

The teacher skillfully uses students’ questions or 
interests as opportunities to enhance learning and 

reach instructional goals.

III.G.4 Goal Setting

The teacher does not connect student assessment 
data to the setting of instructional goals.

The teacher reflects on student assessment data but 
does not set goals.

Student assessment data is used to set instructional 
development goals.

Student assessment data is used to set specific 
professional goals to improve teacher efficacy for 

individuals and groups of students.

Competency Ineffective Needs Improvement Effective Highly Effective

III.H.1
Student Completion of 

Assignments

The teacher's maintenance of information on student 
completion of assignments is in disarray.

The teacher's maintenance of information on student 
completion of assignments is rudimentary and only 

partially effective.

The teacher is effective in maintaining information 
on student completion of assignments.

The teacher is effective in maintaining information 
on student completion of assignments, and helps 

students self-monitor their completion.

III.H.2
Student Progress in 

Learning

The teacher has no system for maintaining 
information on student progress in learning, or the 

system is in disarray.

The teacher’s system for maintaining information on 
student progress in learning is rudimentary and 

partially effective.

The teacher’s system for maintaining information on 
student progress in learning is effective.

The teacher’s system for maintaining information on 
student progress in learning is very effective, and 

the information is accessible to students.

III.H.3 Technology Assisted

The teacher does not comply with district standards 
for the use of technology-aided record keeping.

The teacher occasionally complies with district 
standards for the use of technology-aided 

recordkeeping.

The teacher complies with district standards for the 
use of technology-aided record keeping in a 

required manner.

Not applicable

G. Responding to Formative and Summative Assessment Data

H. Maintaining Accurate Records



Competency Ineffective Needs Improvement Effective Highly Effective

III.I.1
Enhancement of Content 

Knowledge and 
Pedagogical Skill

The teacher does not participate in, or does not 
engage in, professional development activities to 

enhance knowledge or skill.

The teacher occasionally participates in 
professional development activities to enhance 

knowledge or skill when they are offered.

The teacher views the improvement of his/her 
content knowledge and pedagogical skill as a 
professional responsibility, sets goals for this 

improvement, and seeks out opportunities to reach 
those goals.

The teacher often seeks out opportunities for 
professional development to enhance content 
knowledge and pedagogical skill above and 
beyond district expectations using personal 

resources.

III.I.2
Service to the 

Profession

The teacher makes no effort to share knowledge 
with others or to assume professional responsibilities

The teacher finds limited ways to contribute to the 
profession.

The teacher participates actively in assisting other 
educators.

The teacher initiates important activities to 
contribute to the profession, such as mentoring new 

teachers, writing articles for publication, and 
making presentations.

I. Growing and Developing Professionally



Teacher:
School/Subject or Grade Level:

Observation Date(s):

Competency I NI E HE

I.A.1 Knowledge of Age Group Characteristics

I.A.2 Knowledge of Students’ Skills and Knowledge

I.A.3 Knowledge of Students’ Approaches to Learning

Competency I NI E HE

I.B.1 Management of Instructional Groups

I.B.2 Management of Materials and Supplies

Competency I NI E HE

I.C.1 Expectations for Student Behavior

I.C.2 Monitoring of Student Behavior

I.C.3 Response to Student Off-task Behavior

Competency I NI E HE

II.A.I Importance of the Content

II.A.2 Student Pride in Work

II.A.3 Expectations for Learning and Achievement

II.A.4 Differentiation for Individual Student Achievement

Competency I NI E HE

II.B.1 Teacher Interaction with Students

II.B.2 Student Interactions

Competency I NI E HE

II.C.1 Unit Alignment to Curriculum

II.C.2 Lesson Clarity and Communication

SUMMARY RATING FORM

I. Classroom Environment
A. Demonstrating Knowledge of Students

B. Managing Classroom Procedures

C. Managing Student Behavior

II. Teacher Instruction
A. Holding High Expectations for All Learners

B. Creating an Environment of Respect and Rapport

C. Alignment to Curriculum



Competency I NI E HE

II.D.1 Learning Activities

II.D.2 Instructional Materials and Resources

II.D.3 Instructional Groups

II.D.4 Lesson and Unit Structure

II.D.5 Use of Technology in Learning Activities

Competency I NI E HE

II.E.1 Discussion Techniques

II.E.2 Quality of Questions

Competency I NI E HE

II.F.1 Thinking and Learning Strategies

Competency I NI E HE

II.G.1 Representation of Content

II.G.2 Activities and Assignments

II.G.3 Structure and Pacing

Competency I NI E HE

II.H.1 Congruence with Instructional Goals

II.H.2 Communication of Criteria and Standards

II.H.3 Use in Planning Future Instruction

Competency I NI E HE

II.I.1 Knowledge of Content Related Pedagogy

II.I.2 Knowledge of Content

II.I.3 Knowledge of Prerequisite Relationships

D. Designing Coherent Instruction

E. Using Questioning and Discussion Techniques 

F. Modeling Thinking and Learning Strategies and Processes

G. Engaging Students in Learning

I. Demonstrating Content Knowledge and Pedagogical Skill

H. Designing and Communicating Assessment Standards and Criteria



Competency I NI E HE

III.A.1 Relationships with Colleagues

III.A.2 Participation in School and District Projects

Competency I NI E HE

III.B.1 Quality:  Accurate, Substantive, Constructive, and Specific

Competency I NI E HE

III.C.1 Information About Instructional Program

III.C.2 Information About Individual Students

III.C.3 Communication with and Engagement of Families in Instructional Program

Competency I NI E HE

III.D.1 Use of Technology Communication Resources

Competency I NI E HE

III.E.1 Service to Students

III.E.2 Decision Making

Competency I NI E HE

III.F.1 Professional Appearance

III.F.2 Reliability & Punctuality

III.F.3 Professional Language

III.F.4 Professional Use of Technology

Competency I NI E HE

III.G.1 Use of Data to Evaluate Effectiveness of Instruction

III.G.2 Improving Instruction in Response to Data

III.G.3 Response to Student Questions

III.G.4 Goal Setting

Competency I NI E HE

III.H.1 Student Completion of Assignments

III.H.2 Student Progress in Learning

III.H.3 Technology Assisted

Competency I NI E HE

III.I.1 Enhancement of Content Knowledge and Pedagogical Skill

III.I.2 Service to the Profession

D. Utilizing Technology to Communicate

E. Stewardship

F. Behaving Professionally  

G. Responding to Formative and Summative Assessment Data

H. Maintaining Accurate Records

I. Growing and Developing Professionally

III. Professional Responsibilities
A. Contributing to the School and District

B. Providing Feedback to Students     

C. Communicating with Families



Name:_________________________________________ Date:_______________

Student Growth Data, Evidences and Administrative Review:

EVALUATION RATING

Ineffective
Needs 

Improvement Effective
Highly 

Effective

SUMMARY RATING FORM:

DEVELOPMENT/GOAL PLAN:

STUDENT GROWTH DATA:

OVERALL EVALUATION RATING

INEFFECTIVE

EFFECTIVE

HIGHLY EFFECTIVE

RECOMMENDED STATUS FOR NEXT YEAR

TRACK I:  PROBATIONARY YEAR 2:
YEAR 3:
YEAR 4:

NOT RECOMMEDED FOR REHIRE

TRACK II:  TENURED OFF-CYCLE 2/3

TRACK III:  TENURED ON-CYCLE 1/3

TRACK IV:  ASSISTANCE

ADMINISTRATOR'S SIGNATURE DATE

TEACHER'S SIGNATURE* DATE

EVALUATION SUMMARY

59% or below 
demonstrated 

growth

60%-69% 
demonstrated 

growth

70-89% 
demonstrated 

growth

90% and 
above 

demonstrated 
growth
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